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PROFESSIONAL COMPETENCE
IN CONSECUTIVE INTERPRETING FOR MASTERS
OF ARTS IN PHILOLOGY: THEORETICAL BASIS

3pjiicHeHO TeopeTMyHe OBrpyHTYBaHHA CUCTEMM BrpaB AR HaBYaHHA YCHOrO MOCNIZOBHOMO nepe-
KNaZy CTyAEHTIB MaricTpaTypu 3 ypaxyBaHHAM OCOOUCTICHUX XapaKTepuUCTMK Nepeknajaya, AKi po3suBa-
I0Tb BMiHHS Mpe3eHTauji nepeknagy, BUCTYNM Ha nybniui M nepeabayatoTb HabyTTA 3HAHb, HEOOXiAHMX AnA
3aicHeHHA npodeciliHoi ajsanbHocTi. OCHOBHa yBara NPUAINAETLCA BCTAHOBIEHHIO TUNOOTiT ehEeKTUBHMX BNPas,
O € BAK/IMBOI CK/I30BOK OMTMMA/IbHOMO YNpPaB/iHHA HaBYa/IbHOK AJANBHICTIO CTYAEHTIB AnA dopmyBaH-
Hs1 NpodeciMHOi KOMMNETEHTHOCTI YCHOro nepeknagada. O4ikyBaHMMW pe3ynibTaTaMu M KiIHLEBUMW LiNAMM Ha-
BYAHHA MaricTpiB-GiNoaoriB YyCHOrO Nepekay € CTaHOBAEHHA NPOPECIMHOI NepeKnaAaLbKoi KOMNETEHTHOCTI Y
30BHILLUHbOEKOHOMIYHIN cdepi, KA PO3YMIETbCA AK 34aTHICTb NPOdECIMHOro Nnepeknazaya KPeaTMBHO BUKOPUCTO-
BYBATM KOTHITMBHI Pecypcy CBOEI MOBHOI CBIAOMOCTI AN BUpIiLLEHHS NpodeciiHMX 3aBAaHb iHTeprnpeTaLi ceHecy
B CUTYaL,ifX MiXKKy/IbTYpPHOI AiN0BOI KOMYHIKaLii. Y npoueci CTBOPEHHA CUCTEMM BMPaB BU3HAYeHO TpW eTanu Ha-
BYaHHA (NigroTosumii eTan HabyTTA 3HaHb | GOPMyBaHHA CreLiasibHUX HABUYOK YCHOO NOCNILOBHOMO Nepekiaay,
TPeHyBa/IbHWIA eTan PO3BUTKY HAaBMYOK | POPMYBaHHA CneLlianbHUX | CTPATEriyHMX YMiHb, aBTOMATUYHWIA eTan ya0-
CKOHa/IeHHA crewjanbHUX i CTPATERYHMX YMiHb YCHOTO NOCANIA0BHOMO NEepPeKaay B 30BHILLHbOEKOHOMIYHIN cdepi.
Y CcTaTTi OnMcaHo pe3ynbTaTy EKCNEePUMEHTA/IbHOrO HaBYaHHSA, HaBeAEHO Ta IHTePNPETOBAHO Pe3yabTaTh MeTo-
OVNYHOTO eKCNepUMEHTY 3 BUKOPUCTAHHAM Pi3HUX METOAIB MaTeMATUYHOI CTaTUCTUKK. Pe3ynbTaTh KOHTPOIbHMX
3axofiB [03BONAIOTb KOHCTATyBaTU 06’EKTUBHICTb | NEPEKOHMBICTE OTPUMAHMX JAaHUX METOAMYHOMO eKcrnepu-
MEHTY Ta € apryMeHTOM A1A NiATBEPAKEHHA eeKTUBHOCTI PO3p0baeHOI METOANKM HaBYAHHS.

Kntouosi cnosa: ycHuli nocnidosHuli nepeknad, npogeciliHa KomnemeHmMHicMs YyCHO20 repexknada-
Yya, cucmema 8npas, emanu HoO84YaHHS.

MpeacTaBieHo TeopeTuyeckoe 060CHOBaHME CUCTEMDBI YNIPAXKHEHWIA ANa 06y4eHMsa yCTHOMY noce-
[OBaTeIbHOMY NepeBoAy CTYLEHTOB MarucTpaTypbl C YY4ETOM JIMYHOCTHBLIX XapaKTEPUCTUK MepeBosYn-
Ka, KOTOpble Pa3BMBAlOT yMEHME NPe3eHTaLun nepesosa, BbICTyNAeHns Ha nybanke v npegycmatpusa-
0T NpuobpeTeHne 3HaHUI, HEOBXOAMMBIX ANS OCyLLecTBAeHUa npodeccmoHanbHol aeatenbHocTn. Oc-
HOBHOE BHMMaHWe yaenseTca yCTaHOBAEHUIO TUNONOTMU 3DEKTUBHBIX YNPAXKHEHUN, UTO ABNAAETCA BaXK-
HOW COCTaBAAOLWEN ONTUMA/IbHOTO YNPaBAeHUA y4ebHOW AesTe/IbHOCTbIO CTYAEHTOB A1 GOpPMUpPOBAHUA
npo¢eccroHanbHOM KOMMNETEHTHOCTM YCTHOTO NepeBoaUmnKa. OXKMAAEMbIMU PE3YIbTaTaMM U KOHEYHbIMU
uenaMmm obyyeHns maructpos-GpuUI0I0roB YCTHOTO NepeBosa ABAAETCA CTaHOBAeHMe NpodeccMoHanbHOM
nepeBoAYECKO KOMMNETEHTHOCTM BO BHELIHEIKOHOMMUYECKOM chepe, KOTopas NOHMMAETCA, Kak cnocob-
HOCTb NPOdEeCcCcMOoHaNbHOIO NepeBoAYMKA KPeaTUBHO MCMO/Ib30BATh KOTHUTMBHbIE PECYPCbI CBOETO A3bIKO-
BOMO CO3HAHMA /1A pelleHns NpodeccroHanbHbIX 3334 MHTePRpeTaLmMmn CMbICa B CUTYALMAX MEXKKY/b-
TYPHOW e/10BOM KOMMYHMKauuu. B npouecce co3gaHusa cucTembl YNParkKHEHW onpezesieHbl TpY 3Tana
0b6yyeHuns (No4roToBUTENbHBIN 3Tan NpUobpeTeHna 3HaHMI U GOPMUPOBAHKA CNELMaNbHbIX HABbIKOB YCT-
HOro Noc/sef0BaTe/IbHOrO NepeBoa, TPEHNPOBOUHbIV 3Tan Pa3BUTUA HaBbIKOB M GOPMUPOBAHME CheLm-
aNbHbIX U CTPATErMYECKMX YMEHWN, aBTOMATUYECKMI 3Tan COBEPLUEHCTBOBAHMA CneLnanbHbIX U cTpaTerun-
YECKMX YMEHUI YCTHOrO NOC/NEA0BATENBHOTO NEePeBoAa BO BHELIHEIKOHOMUYECKON chepe.

Kntoyessble cnosa: ycme/ﬁ nocsedosamesbHoil rlepeeod, ﬂpOd)E’CCUOHGﬂbHGH KOMInemeHmHoCmso
YCmHOcOo I'IepeSOGHUKCI, cucmema yI'IpCIJf(HEHUU, amarnel O6y'-4€HUFI.

© N.V. Zinukova, 2020
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acquired a promising character due to strengthening the processes of globalization,

informatization of society, the emergence of new ways to create, preserve, transfer
and use information, to expand communication contacts between specialists, the change of
social order in the profession of translators and interpreters, and other requirements to train
specialists in this area due to the tasks of European integration of Ukraine.

Today, one of the urgent needs for teaching interpreting is the lack of a structured linguis-
tic and didactic system. And if, in the course of translation training, this situation is compensat-
ed by different models of teaching and teachers’ own experiences, then for interpreting train-
ing, university lecturers are usually limited to a set of exercises that include mnemonics train-
ing, switching from one language code to another, training different types of coding, pace and
fluency of interpretation, processing of an active skill of combination of transcription and inter-
preting, increase of an active stock of correspondences, exercises directed on the use of various
transformations, including syntax development and speech compression. Training of future in-
terpreters should ensure the acquisition of knowledge, formation and development of their skills
and abilities. In the process of forming professional competence of the interpreter one could ob-
serve how the language individual can be created. Nevertheless, to realize such a training it is not
enough to apply only language component. Properly and rationally selected exercises, their con-
sistency and interconnection at all stages can contribute to the optimal learning process in high-
er education insitutions.

The analysis of recent research and publications. A series of recent studies has indi-
cated that traditional translation exercises have the character of recommendations and are
aimed at overcoming individual translation difficulties. Thus, a number of authors (E.G. Ba-
baskina, T.V. Ganiheva, V.l. Golyshev, A.A. Istomin, E.V. Krasilnikova, A.V. Pushkina, E.V. Sapiga,
0.V. Starikova, K.A. Tazina, E.V. Tikhonova, O.V. Fedotova, A.A. Khrisolyubova, E.O. Chervinko)
distinguished preparatory, pre-translation and translation exercises [1-13] and others.

Recently numerous researchers started apply some pscycological component to analyze
language and communication. This allowed to single out a so-called “language individual”, which
has become the key linguomethodological category. Nowadays, such a methodology has to ex-
plore the research results of linguistics, pscycology, communication theory and linguodidactics.
All these fileld of the humanities which accumulate the problems of interrelations of language
and culture, thinking process and awareness, in other words, pscycolonguistics.

Unfoutunately, previous studies are limited by traditional concepts and they do not let solv-
ing all the aspects how to form professional competence of the interpreter to Masters of Arts in
Philology during their university training.

Within the frame of our approach the educational process is based on professional needs of
future interpreters and carefully selected study material covering modern translation problems
and effective ways to solve them. The question now is how to the system of exercises for inter-
preters’ training which is one of the important components of the overall educational process
can be designed and developed to combine all the elements mentioned above.

The purpose of translation exercises is to develop skills and abilities to overcome some diffi-
culties to solve a particular translation task. In addition, exercises for interpreters’ training offered
in didactic literature, analyzed by A.V. Pushkina, E.V. Tikhonova, O.V. Fedotova, A.A. Khristolyubo-
va, E.O. Chervinko, I.S. Alekseeva, T.A. Kazakova, S.Ye. Maksimov, O.V. Maksymenko, S.K. Fomin
and others, can be described as being aimed at developing only transformational skills of interpret-
ing [6; 10—18]. These exercises do not take into account any personal characteristics of future inter-
preters. So, we have to state that a more systematic and theoretical analysis is required.

The objective of the article is to give theoretical overview of this issue and present
theoretical basis of the system of exercises for teaching consecutive interpreting to Masters of
Arts in Philology. To form and develop professional competence in consecutive interpreting we
should take into account some personal characteristics of the interpreter as a language individual,
which develop the ability to present the translation text, speak in public and presuppose the
knowledge necessary to fulfil their future professional activity.

Methods of the study. In our research we reviewed the studies on translation and interpret-
ing competences; analysed the study programs and curricula; compared the evaluation forms of

I ntroduction. To prepare future translators and interpreters for their professional activity
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stakeholders: graduates, industry representatives and trainers; amended study programs and
the system of exercises to make them comparable on the basis of psycholinguistic methodology,
and carried out the experiment.

Discussion and results. The practice shows that it is not enough to use separate tradition-
al exercises aimed only at developing memory, attention, ability to quickly switch from one lan-
guage to another, increase active vocabulary to train and form future professional interpreter.
In our opinion, the traditional system does not include the basic elements that accompany the
work of a professional interpreter: the ability to work in stress and be able to withstand it, to
speak in public and present the final text of translation [19].

The analysis of the theory and practice of using exercises to teach translation leads to the
conclusion that a rational approach to create the system of training should be differentiated. In
other words, it such a system has to distinguish the stages of the development of skills, abilities
and competences. The system cannot be made on the basis of only one type of exercises, but it
must be aimed at the development of a whole complex of psycholinguistic mechanisms of trans-
lation text (TT) production. Therefore, to establish a typology of effective exercises is an impor-
tant component of the optimal management of students’ educational activities to form profes-
sional competence of the interpreter (PCl) [19]. So, the issue of selection of exercises focusing on
the peculiarities and specificity of the organization of future interpreters’ training in foreign eco-
nomic activity (FEA) is in priority here.

The considerable development of the methodological framework for training interpreting
during the last few years reveals that it requires to change general approach to teaching of this
type of professional language mediation. According to the concept of our research, the necessity
to improve students’ personal qualities, their communication and professional skills, intercultur-
al communication skills, special interpreting skills, ability to speak in public, knowledge of work-
ing languages, ability to solve professional tasks should be in focus in the process of training in-
terpreters in FEA to Masters of Arts in Philology, Translation Studies.

So, the system of exercises to develop professional competence of the interpreter in FEA,
based on our approach, has:

— to meet the final goals of teaching interpreting to Masters in Philology who will work in
the field of foreign economic activity;

—to be built on the important principles of learning discussed above;

—to have a unified structure to form interpreting skills and abilities;

—be be based on typical situations of real professional activity and texts of oral institutional
Business English discourse, which is represented by such genres as business presentations, inter-
views, exhibitions, business talks, business conversation over the phone (Skype) and texts con-
taining professionally directed vocabulary;

— to be the system of control, minding that certain interpreting skills and abilities are con-
sidered as the objects of control;

—to be organized according to the separate stages of interpreting activity.

As the learning outcomes and ultimate goals of training interpreting to Masters of Arts in
Philology, Translation Studies are the development of professional skills of an interpreter in FEA,
which can be understood as the ability of a professional interpreter to use creatively the cogni-
tive resources of his linguistic consciousness to solve professional tasks of interpretation in the
situations of intercultural business communication.

In the context of the subject-synergistic, cognitive and competency-based approaches that
underpin the concept of our research we distinguish the following principles: the communicative
principle in bilingual environment, the principles of taking into account the native language and
culture, nonlinearity, openness, observation, emergence of order through fluctuation, linguocog-
nitive contrast, professional relevancy, holism, psychological and pedagogical individuality, inde-
pendence and transferency.

The above principles focus on creating conditions to acquire bilingual, personal, subject,
translation and strategic competences. To add more, in the process of interpreters training these
principles will master cross-cultural, hermeneutical and linguistic knowledge. The principles
mentioned above predetermine the adoption and formation of professional values, assimilation
and learning of professional roles of a future interpreter in the context of accumulation and re-
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production of communicative and informational, analytical, discursive, intercultural and media-
tion, linguistic and cultural, operational strategies of managing their professional environment.

Structurally, we can present the professional competence of the interpreter as a special
type of a bilingual as a synchronous synergistic mechanism that successfully functions and con-
sists of elements that are in constant interaction — bilingual, translational, personal, subject mat-
ter and strategic competences. These elements are divided into information and pragmatic com-
ponent. The content of these competences is represented by the abilities and skills that, based
on a certain set of knowledge, allow a future specialist to carry out professional interpreting in
the context of intercultural business communication.

The set of language skills and abilities of the future interpreter mentioned above should en-
sure the transfer of information in situations of intercultural business communication in accor-
dance with the necessary requirements for the text translated. Professional intercultural busi-
ness communication with the dominant of learning — oral bilingual business discourse — stipu-
lates the main content of the training. Taking into account the specifics of oral bilingual busi-
ness discourse caused by the peculiarities of speech and mental activity of a person, we created
the corpus of texts which allows to study the use of lexical, grammatical and phraseological phe-
nomena in natural language bilingual environment. Typical subject areas are “Export and Import
of Goods”, “Services to Foreign Clients”, “Training Specialists”, “International Financial Transac-
tions”, “Loans and Payments”, “Organization of Exhibitions, Auctions, Trade, Conferences and
Workshops”, “Buying, Saling and Exchange of Currency”. It is necessary to mention some areas
of business discourse devided into professional (negotiations, presentations, reports), academic
and public (scientific-popular materials, reports, articles and others).

According to V.l. Golyishev, the ability to control, self-esteem and self-correct allows stu-
dents not only to evaluate the product of translation activity from the point of view of correct
language and the effectiveness of task achievement, but also to monitor the personal progress
of the student [3, p. 13].

With regards to our approach we have to focus on the partnership between the student
and the teacher, creative attitude to the learning process, flexibility and so on. From the stand-
point of a synergistic approach to the language, namely the three-way process of learning “stu-
dent, teacher, and the environment between them?”, it should be included the following ele-
ments, such as continuous assessment and self-assessment of learning with some game forms.
The training of each student in the group takes into account continuous assessment by the teach-
er and by other students. The idea of purposeful teacher-led training is not new to the methodol-
ogy and didactics, but this method of training is not entirely familiar for interpretres.

The learning system includes the following elements: discussion, explanation, assessment,
adjustment. As a concept of “assessment” we mean self-assessment, third-party evaluation and
teacher’s assessment. In the process of self-assessment and third-party evaluation it is necessary
to clarify the key skills and goals, highlight the strengths and weaknesses and translation strate-
gies used. According to O.V. Starikova, the careful observation of the actions of other students
and their own actions could train the skills of self-esteem and allows the students to develop the
ability to feel the internal state of interlocutors [8, p. 19].

The system of exercises for training any activity should take into account its structure and
specificity of professional activity. The sequence of interpreter’s actions in the phase of making
a translation decision corresponds to the following scheme: comprehension of the original state-
ment — making a decision on the translation — carrying out interpreting. Therefore, in the process
of creating a system of exercises to form PCl, it is necessary to determine the stages of training.
Taking into account the objective of our research and the approaches to the problem of systemati-
zation of exercises for training consecutive interpreting (Cl) described above, we distinguish three
stages. 1. Preparatory stage — knowledge acquisition and formation of special skills of Cl. 2. The
main stage — development of special skills and formation of strategic skills of Cl. 3. The final stage
— improvement of special and strategic skills of Cl in FEA. That is, the system of exercises consists
of three subsystems for: 1) the formation of special skills of Cl; 2) development of skills and forma-
tion of special and strategic skills of Cl; 3) improvement of special and strategic skills of Cl in FEA.

As our system of exercises for teaching Cl in FEA is intended for training students of the sec-
ond (Master’s) level of higher education majoring in “Philology (Translation/Interpreting)”, we
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take into account the fact that students have already acquired basic translation knowledge, they
have already formed certain skills and abilities for carrying out Cl, thus, our task is to increase
the level of development of existing skills and to improve the special and strategic skills of CI.
With regard to knowledge in FEA, we take into consideration the fact that the basic knowledge
in this field was obtained by students during the study of subjects “Basics of Economics”, “Basics
of Management”, “Basics of Marketing”, as well as in the course of Business English. The objec-
tive of the study in their major is to itensify and systematize special knowledge of students in this
field through the selection of material taught.

The first subsystem of exercises for the acquisition of knowledge and skills of Cl includes:
(1.1) a group of exercises for the formation of special skills of Cl and (1.2) a group of exercises for
the formation of special skills of Cl in FEA. The second subsystem of exercises to form the pro-
fessional competence in interpreting in FEA for the formation and improvement of special and
strategic skills in Cl includes: (2.1) a group of exercises for the improvement of special skills in Cl;
(2.2) a group of exercises for the improvement of special skills in Cl in FEA; (2.3) a group of exer-
cises for the formation of strategic skills in Cl in FEA; (2.4) a group of exercises for the formation
of strategic capabilities of Cl in FEA. The third subsystem for the development of special and stra-
tegic skills of Cl includes: (3.1) a group of exercises for the development of strategic skills in Cl in
FEA; (3.2) a group of exercises to develop the strategic capabilities in Cl in FEA (table 1).

Table 1
The system of exercises to form the professional competence of interpreter
in foreign economic activity
Subsystem of exercises The groups of exercises Index

For the acquisition of a group of exercises for the formation of special skills in 1.1
knowledge and skills of consecutive interpreting
consecutive interpreting a group of exercises for the formation of special skills in 1.2

consecutive interpreting in foreign economic activity
For the formation and a group of exercises for the improvement of special skills in 2.1
improvement of special consecutive interpreting
and strategic skills of a group of exercises for the improvement of special skills in 2.2
consecutive interpreting consecutive interpreting in foreign economic activity

a group of exercises for the formation of strategic skills of 2.3

consecutive interpreting in foreign economic activity

a group of exercises for the formation of strategic capabilities of | 2.4
consecutive interpreting in foreign economic activity

For the development of a group of exercises for the development of special skills of 3.1
special and strategic skills of | consecutive interpreting in foreign economic activity
of consecutive interpreting | 5 oroup of exercises to develop the strategic capabilities of 3.2

consecutive interpreting in foreign economic activity

The groups of exercises for the acquisition of knowledge and skills of Cl of the first subsystem
include exercises of the following types: exercises for perception, recognition, differentiation,
identification of lexical units finding out the key information of the statement or the text; imitation
of sentences; inserting lexical units; replacement of grammatical form; definition of the terms
suggested; narrowing and expanding sentences; combining simple sentences into one compex;
split a complex sentence into a few simple ones; working out theme-rheumatic entities; training
different types of memory (mnemonics, non-associative and associative memory); shadowing;
developing and improving skills of Universal Translation Notes (UTN); probable prediction at the
semantic level, at the word level, and at the level of communication purport.

The groups of exercises to form PCl in FEA for the improvement of special skills and the
formation of special and strategic skills of Cl in the second subsystem include the following
types: translation of separate words, phrases, sentences; reception of the content of the text
fragment with a written fixation; reception of the program with written fixation, as well as
reproductive speaking accompanied by reference reading; deciphering abbreviations; translation
of geographical names; synonymic translation; antonymic translation; translation of conventional
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discourse formulas; imitation of the sample text in the language of origin and translation; substitution;
lexical and grammatical translation transformations; extension, text completion; translation-retelling
of the text; combining of single-structured and multi-structured speech patterns into above phrase
entity; compressing known information; language and speech compression and decompression of
the text; reception of listening / reading in order to receive and highlight information; translation of
the statement / text of the origin using translation transformations.

The groups of exercises for the development of special and strategic skills of Cl in FEA in
the third subsystem include exercises of the following types: one-way / bilateral consecutive
interpreting without fixation (paragraph-phrase); one-way / bilateral consecutive interpreting with
faxation (using UTN); reception (listening / reading) for one-way / bilateral consecutive interpreting.
Exercises of the third subsystem are aimed at the group work of students in order to improve the
skills required for each interpreter to work in a team and to synchronize their actions not only
regarding the number of tasks simultaneously performed during consecutive interpreting, but also
to adjust to the needs of their partner/s with whom he/she works. The exercises are intended to
improve the ability to carry out Cl in FEA with UTN, to define the terms and control speech fluency.

The last group contains special exercises to carry out the type of activity we teach — Cl in FEA
with the use of UTN and control of speech fluency. Here the skills previously acquired are developed.
UTN is practiced during bilateral unprepared interpreting of dialogues from foreign to the native
language and vice versa. In doing so, students improve their ability to use diagonal located translation
notes. In addition, interpreting is performed with high fluency and in the fixed short-pause mode.

It should be noted that within the system and in each subsystem, the exercises are
arranged in such a way that the system has become a system of interdependent learning actions
increasing difficulty. Qualitative implementation of each operation and the correct identification
of sequence of these operations, as well as their repetition in different combinations stipulate
the quality of performimg bilateral consecutive interpreting in FEA as a type of activity.
Therefore, the exercises in the middle of our system are arranged according to the following
scheme: comprehension of the initial statement — decision making for translation — performimg
the interpreting, which corresponds to the sequence of actions of the interpreter in the phase of
making the translation decision during the process of interpreting.

Itis assumed that performing exercises in each subsystem occurs consequently —from working
out the separate elements of operations and their combinations, to performing the activity itself —
the bilateral consecutive, professionally oriented interpreting. In this case each subsystem differs
from the previous one by the level at which the exercises are performed. In the first subsystem
the exercises are performed at the level of a word/word combination - phrase - above phrase
entity; in the second subsystem the exercises are performed at the level of above phrase entity -
minitext = text; in the third subsystem exercises are performed at the level of mini text - text.

To prove the hypothesis of our research we carried out the experiment which was held at
Alfred Nobel University with 48 students of the English Philology and Translation Department,
Master’s Degree during 2016-2017 academic year. There were four experimental groups (EG—1,
2, 3, 4) applying two variants of the training model based on our approach (table 2). To carry out
the pilot study it was formulated the hypothesis of the research, the objective, varied and non-
varied (the sequence of exercises at the training stage) conditions of the experiment.

Table 2
Average indicators of pre-experiment and post-experiment

Average learning rate . .
- . - — Increase in learning rate
Group Index Pre-experimental indicator | Post-experimental indicator
EG1 0,62 0,82 0,20
EG2 0,60 0,93 0,33
EG 3 0,61 0,81 0,20
EG 4 0,62 0,94 0,32

In our research there were presented and interpreted the results of methodological
experiment with different methods of mathematical statistics (table 3).
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Table 3
Calculation of the experimental groups criteria on the percentage of the learning rate according to
Fisher’s criterion (¢*)

Amount of points
Group Index - -
Before the experiment |  After the experiment % Total amount
E)ép3er|mental groups EG 1, 123 163 26% 286
Experimental groups EG 2, 122 187 54% 309
EG4
Total amount 595

The results of the experiment reveal the objectivity and cogency of the data and are the
argument to prove the efficiency of the training method developed.

Conclusions and prospects for further research. In conclusion, it would appear that training
process of future interpreters at universities should be based on the acquisition of knowledge in
translation studies and subject area, formation and development of general, special and specific
skills, abilities and competences. In the process of training it is recommended to improve personal
qualities and the most important skills (individual and social) of future interpreters, which include
motivation, stress management, ability to concentrate and remember, tolerance and empathy.
Our results demonstrate the strong effect of applying the system of exercises developed. As a
result, the following specific aspects of interpretation are identified: the perception of speech
as a motivated statement of a real person, which enhances the sense of personal involvement
and responsibility for the results obtained; interpreting another student’s speech from / into a
foreign language.

To add more, this technique eliminates typical difficulties and errors in interpreting. So,
translation notes do not distract the student, it is possible to achieve a relaxed concentration
on concepts rather than on separate words, students are more aware of their own weaknesses
and strengths, which leads to more efficient use of their resources, avoiding mistakes and gaps
in knowledge. In the process of applying this approach, essential skills and competences are
formed and developed faster compared with traditional methods.

Regardless, future research could continue to explore our approach, which help form and
develop essential skills and competencies to future interpreters with different language pairs
and in different subject areas.
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PROFESSIONAL COMPETENCE IN CONSECUTIVE INTERPRETING FOR MASTERS OF ARTS IN
PHILOLOGY: THEORETICAL BASIS
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To prepare future translators and interpreters for their professional activity acquired a promising
character due to strengthening the processes of globalization, informatization of society, the emergence
of new ways to create, preserve, transfer and use information, to expand communication contacts
between specialists, the change of social order in the profession of translators and interpreters, and other
requirements to train specialists in this area due to the tasks of European integration of Ukraine.

The objective of the article is to substantiate the methodical system, to develop and verify
experimentally the methodology of its realization to form and develop interpreter’s professional
competence in foreign economic field to Masters of Arts in Philology, Translation Studies.

Using findings of various research in linguistics, psychology, psycholinguistics, translation studies,
teaching methods of translation and interpreting, there were described the mechanisms of professional
competence, specified the requirements for professional competence in interpreting in the foreign
economic field according to the degree of achievement of systematized knowledge, skills, and abilities
necessary for interpreters to carry out their professional activity.

377



ISSN 2523-4463 (print) BICHUK YHIBEPCUTETY IMEHI AZIb®PEAA HOBENA.
ISSN 2523-4749 (online) Cepisa «®I10N1OTYHI HAYKU». 2020. Ne 1 (19)

Psycholinguistics as a methodology is used in this research in the process of intercultural
communication interpreting training. It aimed at mastering the highest level of interpreting skills through
the formation of the unity of language and culture, thinking and consciousness, which leads to the learning
outcomes of interpreters’ training. It is achieved through three approaches (subjective synergetic, cognitive
and competence), each of which forms a certain professional quality of the interpreter’s personality, and a
number of principles that are implemented in the process of selection of the didactic content of educational
programs, in the typological and thematic content of training and the development of a system of tasks.

The problem of developing the typology of exercises for teaching students of the master’s degree
consecutive interpreting of in the foreign economic sphere is in the focus of linguistic didactics nowadays.
Theoretical basis of the system of exercises for teaching consecutive interpreting in foreign economic
activity to Masters in Philology take into account personal characteristics of an interpreter who develops
the ability to present the text of translation and provides the acquisition of the knowledge necessary for his
professional activity. The main attention is paid to the establishment of a typology of effective exercises,
which is an important part of the optimal management of student learning activities for the formation of
the professional competence of an interpreter. There were used the following methods: reviewing the
studies on translation and interpreting competences; rethinking study programs and curricula; comparing
the evaluation forms of stakeholders: graduates, industry representatives and trainers; and amending
study programs and exercise systems to make them comparable. The expected learning outcomes and the
ultimate goals of training interpreting to Masters in Philology are the formation of professional interpreting
competence in the foreign economic field, which is understood as the ability of a professional interpreter
to use the cognitive resources of his linguistic consciousness in a creative way to solve professional tasks
of interpreting in situations of intercultural business communication. In the process of creating a system
of exercises there were identified three stages of training (preparatory stage of knowledge acquisition
and the formation of special skills of consecutive translation, main stage of skills development and the
formation of special and strategic skillsin consecutive interpreting, and final stage of improving the special
and strategic skills of consecutive interpreting in foreign economic field.

The system is implemented through the stages of the interpreter’s activities in the phase of translation
decision-making that corresponds to the three stages of consecutive interpreting teaching, each of which contributes
to the development of the appropriate element of the triad «language and culture - thinking - consciousness».

Theresearch describes carrying out the pilot study; in the article there were presented and interpreted
the results of methodological experiment with different methods of mathematical statistics. The results of
the experiment proved the model of professional competence of an interpreter in the foreign economic
field. The results of the experiment reveal the objectivity and cogency of the data and are the argument to
prove the efficiency of the training method developed.
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